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Stimulated by the recent rapid developments in the field of information and
communication technologies, researchers are constantly searching for different
methods and approaches to make the most of technological resources and put them
to the best pedagogical use. This article discusses the experience of implementing
PowerSchool Learning learning management system in the English Language train-
ing course for freshmen of the postgraduate department FFLAS LMSU. The focus
is placed on the development of the author’s supplementary online course designed
to improve the effectiveness of postgraduate students’ preparation for academic
communication in English. It should be noted that within the framework of blended
and distance learning through PowerSchool Learning LMS it is possible to create
an educational environment in which students feel more comfortable, becoming
active participants in the educational process. Moreover, they develop their com-
municative, critical thinking and collaborative skills, being engaged in decision-
making and problem-oriented discussions, which are crucial for successful profes-
sional development. As for the instructors, they should become “tech-savvy” and
create innovative approaches to meet the needs of a new Net generation growing up
in an increasingly globalized and a highly digitised world.
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1. INTRODUCTION

The priority areas for the modernisation of Russian education are
informatisation, the transition to a system of lifelong learning, the creation
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of a fundamentally new educational environment based on the use of
information and communication technologies, a focus on the competence
approach, student-centered learning, etc. Modern education paradigms
tend to include more distance learning, alongside blended and collaborative
models. The concept of distance education is very appealing, as recent
hardware and software innovations are making distance education
technologies more available, easier to use and less costly [Nazarenko,
2013; Antoro, 2017; Simonson, Smaldino, 2019]. Distance education is
now often defined as “institution based, formal education where the
learning group is separated, and where interactive telecommunications
systems are used to connect learners, resources, and instructors”
[Schlosser, Simonson, 2010: 1]. The traditional face-to-face learning
environment seems to be indispensable for the social aspect of teaching
and learning. However, Web-based asynchronous technologies such as
e-mail, forums, blogs, wikis etc. can provide learners with more flexible
and interactive learning environments. Also, synchronous technologies
such as chats, videoconferencing, instant-messaging, etc. can enhance
interaction between instructors and learners which may provide motivation
for learning [Simonson, Smaldino, 2019]. Thus, it is rational to take
advantage of both Internet technologies and traditional practices. The
combination of traditional classroom learning with online learning is
often referred to as blended learning. Charles R. Graham defines blended
learning as a system that combines face-to-face instruction with computer-
mediated instruction. He states that generally, people choose blended
learning for 6 reasons:

* “pedagogical richness,

= access to knowledge,

= social interaction,

= personal agency,

= cost-effectiveness,

= ease of revision” [Bonk, Graham, 2012: §].

Thus, integrating innovative online tools into the learning process
creates opportunities for learners to develop their autonomy, flexibility,
creativity, critical thinking and problem-solving skills as well as their
communication and collaboration skills, which are essential for a re-
searcher and for a competitive specialist of the 21st century. The positive
aspects of online learning environments for teachers are flexibility in
management, time-saving (once uploaded all the materials are online),
easier management of a variety of learning styles and the possibility to
overcome limitations of classroom time, etc. [Fandei, 2011; Bonk, Graham,
2012].
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2. METHODOLOGY
1.1 BLENDED SCENARIO

The article discusses the transformation of a traditional English course
into a blended language course and its further transition into a fully dis-
tance one, due to the coronavirus pandemic. The course “Foreign (English)
language” is delivered to postgraduate students of the FFLAS LMSU,
enrolled on a postgraduate program “Cultural Studies”. This course aims
to improve the level of academic English of postgraduate students, who
already have a good command of general English. In this course Ph.D.
candidates will be given the opportunity to polish their Academic English
skills by simulating real-life academic contexts (presentations, conference
papers, reviews, etc.) and to improve language accuracy as well as to
develop their academic writing skills. In order to enhance the educa-
tional process, the author attempted to design a supporting online course,
thus transforming the original course into a blended one.

The research on assessment of LMS as a supportive tool for blended
learning environments within educational organizations has shown that
blended learning with the enrichment that a LMS can offer, is one of the
strongest and most common combinations [Kuran, Pedersen, Elsner, 2017].
PowerSchool Learning LMS, a cloud-based learning management system,
was chosen to streamline the addition of technology into the classroom.
As a teacher, you can create a classroom website, add content blocks,
assign, collect, and grade works, record attendance, contact parents and
school administrators all in one space. PowerSchool Learning enables
students to discuss topics, create projects and websites as an individual,
in a group, or as an entire class. Parents can also get involved in monitor-
ing the educational process as there is an option for setting up a parent
account. Thus, PowerSchool Learning LMS suits both K-12 and higher
education.

The choice and successful use of the learning environment in the course
is determined by the philosophy of the PowerSchool Learning LMS, based
on the constructivist principles, and by the didactic potential of the tools
included. Didactic features of PowerSchool Learning include such char-
acteristics as simplicity and ease of use, ergonomics, interactivity, mul-
timedia, non-linearity of text presentation, etc. The system allows to
upload files of various formats (audio, video, graphics, text documents)
and to create links to internal and external resources. It provides a wide
range of possibilities for storing, editing, classifying and structuring in-
formation (modular principle). The communication tools (announcements,
messaging, discussions, etc.) allow to conduct asynchronous conversations.
An equally important didactic feature of the environment is the presence
of an automated assessment system that provides self-control and self —as-
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sessment of educational actions, as well as facilitating the work of the
teacher. It requires time and effort for the teacher at the stage of creation,
but significantly reduces them when the course is ready, providing at the
same time rich statistical material for analysis. The system for tracking
course participants’ activity enables one to see the full picture of par-
ticipation in the course as a whole, as well as detailed information on each
element of the course at any time. Apart from a variety of grading and
content creation tools, the system includes administrative features: dif-
ferent ways of adding students to roster, options to make the course active
(available to students) or inactive, to divide students into groups, to create
parent accounts, to co-teach, etc. The absence of advertising is one more
advantage worth mentioning.

The training modules of the “English for Postgraduates” online course
are preceded by an introductory administrative module, which provides
a brief summary of the course, sets out the goals and objectives, specifies
the duration of study, and presents the course syllabus. It contains infor-
mation about the course author, who in this case is the course teacher and
system administrator. An electronic journal is presented in a separate
web-page, where tasks completed in the class and self-study completed
tasks are recorded. Training modules are divided into 3 sections (Aca-
demic English, Academic Writing and Academic Life), in accordance
with the goals of the course and the general and professional competencies
to be developed. These competences include the ability to critically anal-
yse and evaluate modern scientific achievements, generate new ideas when
solving research and practical problems in interdisciplinary areas; readi-
ness to participate in the work of Russian and international research teams,
solving scientific and educational problems; the ability to conduct research
independently; to study, analyse and summarise the results of scientific
research in the field of theory and history of culture in order to generate
their own scientific results that have novelty and relevance [Abzalova,
Mazitova, 2013].

The Academic English section covers such topics as culture, science
and society; English as a global language; political correctness; IT in
education; ways of studying in higher education, etc. Cambridge Aca-
demic English. An integrated skills course for EAP by M. Hewings,
C. Thaine is offered as a textbook. When studying academic writing,
special emphasis is placed on paragraph writing, summarising, sentence
structure and subordinated structures, connecting words and transitional
signals. The textbook Writing Academic English by A. Oshima, A. Hogue
is suggested as a course book. The Academic Life section covers topics
including higher linguistic and pedagogical education in Russia, the UK
and the USA, similarities and differences in academic degrees in Russia,
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the UK and the USA, preparing for and participating in scientific confer-
ences, preparing papers and presentations on topic research, etc. The main
textbook here is English for Post-Graduates by O.1. Vasyuchkova,
N.I. Knyazeva, L.V. Khvedchenya, T.G. Luksha. For each topic, the
teacher publishes learning materials, offers discussion questions and col-
laborative tasks. In addition to the materials posted by the teacher,
graduate students are encouraged to participate in the content creation.
Thanks to the built—in wiki markup technology, they jointly form lists of
active vocabulary on the topic, create mind maps, and make reviews of
the articles proposed for analysis.

1.2 DISTANCE SCENARIO

The coronavirus pandemic made teachers face the unexpected chal-
lenge of providing distance learning as the primary mode of instruction
for weeks, months and possibly for a new academic year here in Russia.
With an autonomous online course already developed and functioning in
PowerSchool Learning LMS we had to choose ICT tools to help us orga-
nize live videoconferences scheduled once a week as a regular face-to-face
class (duration 1,5 hours) and tools that would help support group oral
discussions as well as to submit individual oral tasks. Having studied both
advantages and disadvantages of the two most recommended communi-
cation tools: Skype and Zoom, which have proved their efficiency in
online distance learning, the choice was made in favour of Skype as it
features unlimited time for small group videoconference calls. A Skype
meeting link without expiration date was created to allow students to join
live videoconferences with no sign-ups or downloads required. In order
to prevent engagement decrease that might be induced by the lack of
personal contact, it was decided to use VoiceThread (http://voicethread.
com) which provides a visual-centric and participatory learning environ-
ment to supplement the course designed in PowerSchool Learning. The
certain benefits VoiceThread provides for education, including highly
interactive and engaging discussions, creating a sense of belonging to a
virtual classroom, collaborative learning, increased social presence,
multiple commenting options for people with different learning styles,
have already been discussed in our previous investigations [Fadeeva,
2017].

3. FINDINGS

ICT tools of PowerSchool Learning LMS implemented both for syn-
chronous and asynchronous communication help promote students’
motivation to learn. Besides, learners master their command of English,
develop listening comprehension, reading and writing skills and enrich
their knowledge of the subject with the help of their peers’ experience
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and teachers’ guidance. Moreover, students develop their critical thinking
and collaborative skills, being engaged in decision-making and problem-
oriented discussions, which are crucial for successful professional devel-
opment. Personal relations and empathy between students and those
supporting them (tutors) are central to learning in distance education. The
teacher’s role has changed in the process of implementing the blended
learning and distance learning scenarios. Now the teacher is viewed as
facilitator and guide, as designer of (complex) learning scenarios and as
orchestrator (technology, learners, curriculum). New methods have pre-
sented new challenges for educators: viewing learning as a social, situ-
ational and tool-mediated process; viewing ICT as transforming the
learning process and extending opportunities for learning; moving from
literacy to multiliteracies as a fundamental competence. Thus, the instruc-
tors should become “tech-savvy” and create innovative approaches to
meet the needs of a new Net generation growing up in an increasingly
globalized and digitised world.

In conclusion, it should be noted that within the framework of blend-
ed and distance learning through PowerSchool Learning LMS it is pos-
sible to create an educational environment in which students feel more
comfortable, becoming active participants in the educational process.
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B.A. ®aneeBa

NMPAKTUYECKHH ONBIT UCTTIOJIb30BAHU S

CUCTEMBI YIIPABJIEHUSI OBYYEHUEM POWERSCHOOL
LEARNING JJISI OPTAHU3AIUU JUCTAHIOUOHHOTI'O
OBYUYEHUSI UHOCTPAHHOMY SI3bIKY B BY3E?

Dedepanvroe 2ocydapcmeeHHoe 0100icemHoe 00pa308amenbHoe yupexdcoeHue
sbicue20 0bpazosanus
«Mocxkosckuti cocyoapcmeennulii ynugepcumem umeru M.B. Jlomonocosay
119991, Mockea, Jlenunckue eoput, 1

CoBpeMeHHBIE pa3padOTKH B 00JIaCTH HHPOPMAITHOHHO-KOMMYHUKAITHOHHBIX
TEXHOJIOTHH MOATAIKUBAIOT YYSHBIX K MIOMCKY HOBBIX METOJOB U MOAXOIOB K UX
WCIIONB30BAHUIO B chepe oOpazoBaHms. B cTaTee paccMaTpuBaeTcs ONMBIT HCIONb-
30BaHUs CUCTEMBbI ynpaBieHus oOyueHueM PowerSchool Learning B yueGHOM
Kypce «AHINIMMCKUHN A3BIK» Ha oTAeneHUU acnupaHTypsl OPUAP MI'Y umenu
M.B. JIomoHOCOBa U, B YaCTHOCTH, CTPYKTYpa U COAEPKaHHE CO3AaHHOIO B Hel
aBTOHOMHOTO Kypca, IPEeIHA3HAYEHHOT0 IS NOBBIECHUS 3P HEKTUBHOCTH MOATO-
TOBKH acIIHPaHTOB K aKaJeMUYECKOMY OOLICHHIO HA aHTIIMHCKOM si3bike. Clemyet
OTMETHUTB, YTO B PAMKaX CMEIIIAHHOT'O ¥ IUCTAHIIIOHHOT0 00y YeHN 1, UCTIOIE30BaHHE
miardopmbl PowerSchool Learning no3BossieT co3naTh 00pa3oBaTeIbHYIO Cpeay,
B KOTOPOH CTYJCHTBI YyBCTBYIOT ce0sl Oosiee KOM(pOPTHO, CTAHOBSICh AaKTUBHBIMHU
y4acTHUKaMu 00pa30BaTeabHOro npouecca. Kpome Toro, oHu pa3BuBalOT KOMMY-
HUKAaTUBHYIO KOMIIETEHIINIO, KPUTHUECKOE MBIIIJICHUE W HaBBIKH PabOTHI B CO-
TPYAHHYECTBE, yUaCTBYS B IPOOJIEMHO-OPUEHTUPOBAHHBIX IUCKYCCHSIX, KOTOPEIE
MMEIOT pellaromee 3Ha4eHue JUIsl YCIeNTHOro NpodeccHoOHaIbHOTO Pa3BUTHUA.
Opranuzanus y4eOHOro mpolecca B IUCTAaHIIMOHHOW (opMme TpeOyeT oT mpero-
nasateneit pazsutroit UKT xomneTreHnunu, a Takkeé HOBAaTOPCKHUX IMOAXOJOB JJIS
YAOBJIETBOPEHUS HYXJ U MOTPEOHOCTEH MpelcTaBUTeNeld MHTEPHET-TTOKOICHU S,
KOTOpBIC POAMIIUCH ¥ PACTYT B COBPEMEHHOM III00aTBHOM HH(POBOM MHUPE.

Kniouegvie cnosa: o6ydeHre MHOCTPAHHOMY SI3BIKY; CMEIIaHHOE 00y4eHUE;
TPeThsl CTYIEHb BhICIIEr0 00pa30BaHUs; AMCTAHIHOHHOE 00y4YeHHUeE; cCucTeMa
yIpaBieHust 00y4YeHUEM.
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